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Structure of the presenta5on
1. Adult educa3on is a professional or an occupa3onal ﬁeld?
2. Are adult educators professionals?
3. Becoming adult educators: how do they learn to become adult
educators?
4. The Portuguese case: how is the debate on professionalisa3on of
adult educators?

1. Adult education is a professional or an occupational field?
Adult education is characterised by diversity and complexity
(Canário, 1999; Merriam & Brocket, 2007) .
In what refers to adult education practices, it includes several streams:
- Literacy
- Formal/second-chance education/higher education
- Recognition of prior learning
- Vocational education and training
- Popular education/community education
- Liberal adult education
- Local development
- Educational and cultural activities
- Activities within social movements
- Etc.

Adult education is developed within a wide range of organisations (Guimarães, 2016):
- State dependant/public organisations
- Profit-making organisations
- Civil society/non-governmental organisations
- Formal education organisations
- Non-formal education organisations
- Informal education organisations
-

Educational organisations (such as schools)
Cultural organisations (such as museums)
Social and cultural organisations (such as leisure time organisations)
Work organisations (such as in workplaces or within training departments)
Etc.

2. Are adult educators professionals?
The referred organisations may have adult educators
- Teachers
- Trainers
- Facilitators
- Counsellors
- Mediators
- Activists
- Etc.
These adult educators can full hired on full time or part-time; they can also be
freelancers or volunteers.

A professional did follow a research-based formal educaZon path, uses a ‘professional
language’, holds a formal licensing or registraZon in a professional associaZon, follows
ethical guidelines and is the subject of a system of sancZons if these guidelines are not
followed, and, ﬁnally, holds a certain degree of professional autonomy and
responsibility (Andersson et al., 2013)
Adult educaZon is not a tradiZonal/classical professional ﬁeld (Jübe, Nicoll & Olesen,
2011)
It is an occupaZonal ﬁeld under a new professionalism trend (Egetenmeyer,
Breitschwerdt & Lechner, 2019)

Adult educators develop a wide range of competences (Research voor Beleid, 2010),
namely formal competences based on a theoretical learning or teaching curriculum
leading to a qualification and concrete competences – practical learning/learning
curriculum - as an outcome of work developed (Lave & Wenger, 1991):
-

needs assessment activities
preparation of courses
facilitation of learning
monitoring and evaluation
counselling and guidance activities
programme development activities
Etc.

3. Becoming adult educators:
how do they learn to become adult educators?
Adult educators are characterised by fragmented formal initial adult education
pathways – “fragmented formal expertise” (Research-voor-Beleid/PLATO 2008;
Andersson et al., 2013)
For many, “becoming an adult educator happened” after other educational (and
professional) choices – a “winding road”. Learning to become an adult educator
was often made hands-on work, as well as a result as a “desire for a new career”
or as “a plan B” (Paulos, 2021)
For some others, it was am educational (and professional) “first choice” within
higher education path (degree, master level or PhD) – following a “straight way”
(Andersson et al., 2013)

4. The Portuguese case:
how is the debate on professionalisaAon of adult educators?
Adult educa)on in Portugal: a diversiﬁed and complex ﬁeld of prac)ces, organisa)ons and
adult educators (Canário, 1999)
Exis)ng adult educators do not iden)fy themselves as such (Paulos, 2014)
From 2000, within the adult educa)on and training policy, a restrict labour market for some
adult educators was created – recogni)on of prior learning technicians, trainers and
mediators (Guimarães & Barros, 2015)
A weak process of proﬁssionalisa)on started but was abandonned due to discon)nuous
policies and the technical dimensions of work achieved (Guimarães, 2016).
Two paths for professionalisa)on under (a weak academic) debate:
- Higher educa)on path (Egetenmeyer & Schüβler, 2014)
- Experien)al learning path (Paulos, 2014)

Final thoughts

Is adult educators professionalisa)on important?
Yes, it is, although not a consensual topic among scholars, poli)cians, providers and adult
educators themselves.
Within the frame of lifelong learning guidelines, it Is importante t reﬂect upon adult
educators educa)onal and professional paths (work condi)ons, legisla)on, experience and
learning developed, etc.).

References
Andersson, P. , Köpsén , S., Larson, A. & Milana, M. (2013) QualiﬁcaAon paths of adult educators in Sweden and Denmark. Studies in Con,nuing Educa,on, 35:1, 102-118, DOI:
10.1080/0158037X.2012.712036
Canário, R. (1999). Educação de Adultos. Um Campo, Uma problemá,ca. Lisboa: EDUCA.
Ju \
̈ e, W., Nicoll, K. & Olesen, H. S. (2011). Editorial: ProfessionalisaAon - The struggle within. European Journal for Research on the Educa,on and Learning of Adults, 2, no. 1: 720.
Lave, J. & Wenger, E. (1991). Situated Learning: Legi,mate Peripheral Par,cipa,on. Cambridge: Cambridge University Press.
Merriam, S.B. & Brocke\, R. G. (2007). The Profession and Prac,ce of Adult Educa,on. San Francisco, CA: John Wiley & Sons.
Guimarães, P. & Barros, R. (2015). A nova políAca pública de educação e formação de Aaultos em Portugal. Os educadores de adultos numa encruzilhada? Educação & Sociedade, v.
36, n.o 131, 391-406.
Egetenmeyer, R., Breitschwerdt, L. & Lechner, R. (2019). From ‘tradiAonal professions’ to ‘new professionalism’: a mulA-level perspecAve for analysing professionalisaAon in adult
and conAnuing educaAon. Journal of Adult and Con,nuing Educa,on, 25(1), 7-24.
Egetenmeyer, R. & Schüβler, I. (2014). Academic ProfessionalizaAon in Master’s Programmes in Adult and ConAnuing EducaAon: Towards an InternaAonally ComparaAve Research
Design. In S. La\ke & Jü\e W. (eds.), Professionalisa,on of Adult Educators. Interna,onal and Compara,ve Perspec,ves (pp. 91-103). Frankfürt: Peter Lang EdiAon.
Guimarães, P. (2016). Ocupações da educação de adultos e desaﬁos à proﬁssionalização: tarefas e aAvidades desenvolvidas em context de trabalho. Revista de Estudos
Curriculares, Ano 7, n.º 2, pp. 57-81.
Milana, M & Skrypnyk, O (2009). Professionals vs. Role Professionals: Conceptualizing Professionalism among Teachers of Adults. Pathways towards Professionalisa,on. Bona: DIE
(h\p://creaAvecommons.org/licenses/by-nc- nd/2.0/de/)
Paulos, C. (2014). Educadores de adultos: olhares sobre o percurso professional e as formas de viver o trabalho de proﬁssionais de Reconhecimento e Validação de Competências.
In N. Alves, S. Rummert & Marques, M. (coords.), Educação e Formação de Jovens e Adultos em Portugal e no Brasil: Polí,cas, Prá,cas e Atores (pp. 186-199). Lisboa: InsAtuto de
Educação, Universidade de Lisboa.
Research-voor-Beleid/PLATO (2008). ALPINE - Adult Learning Professionals in Europe: A Study of the Current Situa,on, Trends and Issues. Final Report. Zoetermeer: Authors.
Research voor Beleid (2010). Key Competences for Learning Professionals. Contribu,on to the Development of a Reference Framework of Key Competences for Adult Learning
Professionals. Zoetemmer: Research voor Beleid.

